Introduction
Introduction
This series of lessons was created in partnership between Mikva Challenge and Kartemquin Films.
They are written to be used along with the short documentary ’63 Boycott to engage students in a
variety of deeper learning around issues of educational equity, activism, documenting the past and
understanding untold histories.
About Kartemquin
Sparking democracy through documentary since 1966, Kartemquin is a collaborative community
that empowers documentary makers who create stories that foster a more engaged and just society.
Kartemquin’s films have received four Academy Award® nominations, and won six Emmys® and three
Peabody Awards, among several more major prizes. In 2019, Kartemquin was recognized with an
Institutional Peabody Award for “its commitment to unflinching documentary filmmaking and telling an
American history rooted in social justice and the stories of the marginalized.” Recognized as a leading
advocate for independent public media, Kartemquin has helped hundreds of artists via its filmmaker
development programs and championing of documentary.
About the Documentary
In 1963, 250,000 students boycotted the Chicago Public Schools to protest racial segregation. Many
marched through the city calling for the resignation of School Superintendent Benjamin Willis,
who placed trailers, dubbed ‘Willis Wagons,’ on playgrounds and parking lots of overcrowded Black
schools rather than let them enroll in nearby white schools. Blending unseen 16mm footage of
the march shot by Kartemquin founder Gordon Quinn with the participants’ reflections today, ’63
Boycott connects the forgotten story of one of the largest northern civil rights demonstrations to
contemporary issues around race, education, school closings, and youth activism. ’63 Boycott has
screened at dozens of festivals and museums across the world, won five awards, and was shortlisted
for an Academy Award in 2019.
What is Mikva Challenge?
Mikva Challenge is a nonpartisan 501(c)3 organization, founded in 1997 as a tribute to former White
House Counsel, Judge, and U.S. Congressman Abner Mikva and his wife Zoe, a lifelong education
activist. Mikva Challenge develops youth to be empowered, informed and active citizens who will
promote a just and equitable society. We believe that the best way to learn leadership and to learn
democracy is to experience both.
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Introduction
The most important cornerstone of our work is our belief that young people have knowledge
and deserve to fully participate in our democracy. Young people know what’s happening in their
neighborhoods. They understand the strengths and challenges of their schools. Young people are
experts on issues affecting them, their peers, and their communities. Mikva Challenge was founded
on the simple premise that youth voice and participation matter, and that our civic and political
life will be stronger when youth participate and help shape their own future. To learn more about
getting involved with Mikva Challenge, go to www.mikvachallenge.org.
How to use these Lessons
Each lesson includes an overview, objectives, materials, assessments, and alignment to Common
Core State Standards , C3 standards and National Core Art Standards.
Format
The lessons in the ‘63 Boycott curriculum follow a Before, During, and After format, beginning with a
Bell-Ringer. Here is a brief explanation of this format:
BELL-RINGER: Helps get students settled and ready for the day’s lesson. The purpose of
the Bell-Ringer is to activate prior knowledge. The Bell-Ringer is inquiry based, activating
student expertise and interest as a jumping off point for deeper learning. Ideally a BellRinger should take no longer than five minutes and can be done independently by students
(with minimal teacher direction) so the teacher can attend to logistics in the first few minutes
of class like taking attendance and conferring with individual students if necessary.
BEFORE: This part of the lesson usually builds off of the Bell-Ringer and acts as a
transition to the day’s lesson (e.g., students sharing their responses to the Bell-Ringer in a
discussion or pair-share). The purpose of the Before is to set the purpose for the lesson.
DURING: Generally consisting of new knowledge or skill acquisition, the During can be
accomplished through the teacher modeling a skill, direct instruction of a concept, or deep
student-directed inquiry.
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AFTER: Students apply their new knowledge in some way, either through guided work or
independent practice to demonstrate their understanding of the new material. The After
can act as the daily assessment, so the teacher can gauge whether students understood
the day’s objectives. If the students do not seem to have understood the objectives, the
teacher may want to stop and re-teach what was missed.
Mikva’s curriculum is used in a variety of grades and settings and so when appropriate we have
included a section called Modifications and Adaptations to provide suggestions for ways to modify
and differentiate the lesson to provide multiple entry points for different learners. In addition, we have
included Enrichment and Extension suggestions if you have more time, want to challenge students
more or want to go deeper into a particular topic.
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The sequence of the lessons are a “choose your own adventure!” As illustrated in the graphic below,
the teacher should choose the pre-viewing lesson and post-viewing lessons that best fit their larger
curriculum and learning objectives for their students. While the case study of the 1963 Boycott is
grounded in Chicago history, there are universal lessons that are important for students everywhere.

LESSON 1:

LESSON 2:

What Makes a
School Great?

Setting the
Context for ‘63
Boycott

LESSON 3:
Viewing ‘63 Boycott

‘63 Boycott

LESSON 4:

LESSON 5:

LESSON 6:

Preserving and
Documenting
Stories from the
Past

Connecting
the Past to the
Present

Using Our Voice
to Bring Change
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Non-Partisanship
Mikva Challenge is a non-partisan, not for profit organization. We do not impart political ideologies on
our students, but instead work to create a space for them to examine, explore and analyze so they can
form their own opinions. We guide them in skills and tools to be effective civic actors, without telling
them how to act or what to act upon. We work to provide exposure so there is balance and choice. We
encourage you to follow this framework as well.
Addressing Equity
“The great force of history comes from the fact that we carry it within us, are unconsciously
controlled by it in many ways, and history is literally present in all that we do.”
— James Baldwin
The mission of Mikva Challenge is to develop youth to be empowered, informed and active citizens
who will promote a just and equitable society. We ground all of our Action Civics process on students
improving their community in ways that address root causes of problems. In order to understand
today’s issues and political challenges, students need to understand the history that brought us to
our current world. This version of the curriculum provides some of that context and perspective so
students can place their civic action work within a continuum. This curriculum embraces student
exploration of topics of social identity and how it shapes civic identity, privilege and oppression
so that students can form their own opinions and work to effectively solve root causes to societal
problems. The ‘63 Boycott process includes attention to developing empathy and engaging in civic
discourse to encourage a diversity of opinions with the understanding that sustainable change
requires engaging people of all viewpoints and experiences.
Gender Pronouns
This iteration of ‘63 Boycott has paid particular attention to issues of equity and inclusion. To this end,
we utilize the non-gender pronoun of “they” throughout. For more on gender neutral pronouns go to
https://www.glsen.org/article/pronouns-resource-educators.
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Day 1: What are our school’s assets and challenges?

LESSON 1: What Makes a School Great?
Overview:

As an introduction to the film ‘63 Boycott, students will explore the question of what qualities
make a good school by conducting an inquiry to analyze their own school’s strengths and
challenges and then exploring how different people have different views of what they value
in a school.
Student Objectives:
Students will be able to...
• Create an inventory
describing the schools’
assets and needs
• Identify areas for change
within their school
• Analyze the characteristics
and qualities that make a
school great
• Explore different
perspectives on school
quality and how schools are
evaluated

Vocabulary:
• Assets
• Figurative
• Tangible
• Value
Materials:
• Copies of a map of the school
building (optional)
• Copies of the handout,
Mapping Our School’s Assets

Common Core
State Standards:
CCSS.ELA-LITERACY.SL.11-12.1.B

Work with peers to promote
civil, democratic discussions
and decision-making, set
clear goals and deadlines, and
establish individual roles as
needed.
C3 Standards:
D4.1.9-12.

Construct arguments using
Assessment:
• School Asset Map

precise and knowledgeable
claims, with evidence from
multiple sources, while
acknowledging counterclaims
and evidentiary weaknesses.

BELL-RINGER: Identifying Assets in Our School (5 minutes)
Ask students to identify one thing in our school that is important to them and that they think adds value
to the school. Have them partner with another student, explain their one thing and explain why they
think it adds value. Encourage them not to focus only on tangible objects but also things like a sense of
community, friendly staff, great elective courses, etc.
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Day 1: What are our school’s assets and challenges?

LESSON 1: What Makes a School Great?
BEFORE: Assets and Challenges (10 minutes)
Going around the room, have students share one thing they think adds value to the school and create a
master list on the board. Explain that we will call things that we think add value – assets. Explain that we
might not all agree on assets – what one person might think adds value another person might not.
Now go around the room and ask students to list one thing in the school they think detracts from the
value of the school and that they would change if they could. Create a list of these challenges/needs.
DURING/AFTER: Introducing Mapping (40 minutes)
Explain that all schools have assets (things that add value) and that all schools have challenges.
Let students know that they will engage in mapping their school’s assets and challenges. Review with
students the idea that not all of them are physical things and ask for some examples of assets that
might not be a physical thing (e.g., parent involvement, neighborhood safety, etc.)
Pass out copies of the handout, Mapping Our School’s Assets and Needs. There are several ways to
approach this mapping activity:
1. As a whole class, take a short walk around the building/campus. Gather students and model
observational note taking, pointing out assets that are prompted by the walk. Teachers can tailor
the pacing and pathway of the walk as desired; the walk can be a quick five or ten minutes. Gather
students and return to the classroom.
2. Students can form pairs or small groups to discuss and take notes on their observations of the
building, activities, and features unique to the school.
3. Students can conduct their field work solo or with a classmate for homework and bring their notes
back to class.
Alternate option:
Consider creating four groups, two which will map the physical assets on a literal map or floor plan
of the school and two groups which map the non-tangible assets by completing the Mapping Our
School’s Assets handout, each would then present the two different types of assets back to the class.
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Day 1: What are our school’s assets and challenges?

LESSON 1: What Makes a School Great?
HOMEWORK
Have students write a short essay (four paragraphs) that details the assets and needs of your school.
A graphic organizer is provided if students need scaffolding with their writing.
ENRICHMENT AND EXTENSION:

Have students contextualize their school’s asset and needs map by looking at conditions of
other schools. Set up an interview/meet up or tour with students from another school (can
be in person or virtual). Have them share their assets and needs with one another.
Have students research school budgets and funding for your district and state. Have them
explore ways that schools are funding and assess whether their school has more or less
than other schools in your district or state.
Have students work in small groups with chart paper and markers to design their “ideal
school.” Have them detail in words and images what it would include.
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NAME:

DATE:

Community Mapping Notes
Today we will be observing our school, an important place in our community. The
purpose of this field trip is to give you important practice observing and reflecting about
a place. Your task today is to take excellent field notes of things you observe and notice
about our school’s assets and needs. There are ten categories and an “Other” space for
you to note any items that might not fit into these categories.
` INFRASTRUCTURE (BUILDINGS, UPKEEP, LANDSCAPING)
Example: Stairs at front of the building; need accessible ramp for students with wheelchairs

ASSETS

`

NEEDS

SAFETY
(SCHOOL PERSONNEL, TRAFFIC GUIDEPOSTS AND DIRECTION, ADMINISTRATIVE PROCEDURES)

NEEDS

ASSETS

‘63 Boycott
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NAME:

DATE:

Community Mapping Notes
` ART AND BEAUTY (MURALS, STUDENT ART, DISPLAY BOXES, GARDENS)
ASSETS

NEEDS

` PATHWAYS (SIDEWALKS, HALLWAYS, WALKWAYS, ROUTES)
ASSETS

NEEDS

` SHARED SPACES (LOCKERS, LIBRARIES, EATING AREAS)
ASSETS

‘63 Boycott
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NAME:

DATE:

Community Mapping Notes
` STUDENT SERVICES (ACTIVITIES, COUNSELING, NURSING/HEALTH)
ASSETS

NEEDS

` FOOD & NUTRITION (LUNCH ROOM, LOCAL STORES AND RESTAURANTS, VENDING MACHINES)
ASSETS

NEEDS

` LEARNING (LIBRARY, BOOK ROOMS, TUTORS, STUDY AREAS)
ASSETS
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NAME:

DATE:

Community Mapping Notes
` LEISURE (PLAYGROUNDS, AREAS FOR STUDENT CONVERSATION, HANGOUT SPACES)
ASSETS

NEEDS

` MOVEMENT & EXERCISE (GYM, EXERCISE EQUIPMENT, ATHLETIC AREAS)
ASSETS

NEEDS

` TEACHING (PEOPLE, PROJECTS OR ACTIVITIES, CLASSES)
ASSETS

‘63 Boycott
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NAME:

DATE:

Community Mapping Notes
`vOTHER
ASSETS
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NAME:

DATE:

Essay Graphic Organizer
Introduction: Describe your school overall, touching upon its assets and its needs.

Assets: Detail the assets and how they add value to your school.

Needs: Describe the needs of your school and how they detract from the value of your school.

Conclusion: What do you want your reader to walk away thinking/feeling/knowing about your school?
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Day 2: What makes a school great and who decides?

LESSON 1: What Makes a School Great? (Day 2)
Overview:
As an introduction to the film ‘63 Boycott, students will explore the question of what qualities make
a good school by conducting an inquiry to analyze their own school’s strengths and challenges and
then exploring how different people have different views of what they value in a school.
Student Objectives:
Students will be able to...
• Create an inventory
describing the schools’
assets and needs
• Identify areas for change
within their school
• Analyze the characteristics
and qualities that make a
school great
• Explore different
perspectives on school
quality and how schools are
evaluated

Assessment:
• Homework written
assignment
Common Core
State Standards:

C3 Standards:

CCSS.ELA-LITERACY.RH.11-12.7

D2.GEO.6.6-8

Integrate and evaluate multiple
sources of information
presented in diverse formats
and media (e.g., visually,
quantitatively, as well as in
words) in order to address a
question or solve a problem.

Explain how the physical
and human characteristics
of places and regions are
connected to human identities
and cultures.

CCSS.ELA-LITERACY.W.11-12.1.B

Materials:
• Sticky notes
• School Quality Indicators
handout
• Computer with Internet,
projector and speakers

manner that anticipates the
audience’s knowledge level,
concerns, values, and possible
biases.

Develop claim(s) and
counterclaims fairly and
thoroughly, supplying the most
relevant evidence for each
while pointing out the strengths
and limitations of both in a

D22.CIV.13.9-12.

Evaluate public policies
in terms of intended and
unintended outcomes, and
related consequences.

BELL-RINGER: What makes a school great? (5 minutes)
Each student should receive four sticky notes on their way in the door. Ask students to think about the
top things they believe make a school great and write one per sticky note. Prompt them by suggesting
they can think of physical things (e.g., new technology, highly qualified teachers) or ideas or behaviors
(e.g., diversity, respect).
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Day 2: What makes a school great and who decides?

LESSON 1: What Makes a School Great? (Day 2)
Have students post their sticky notes on the board and either read them aloud or allow time for
students to read the sticky notes of their classmates.
BEFORE: Discussion (10 minutes)
Lead a discussion using the following prompts:
• What makes a school a great school?
• How did different people approach the question differently?
• Was there anything listed you strongly disagree with and why?
• If you had to choose the top 3 qualities/features what would you say?
DURING: Different stakeholders, different priorities (30 minutes)
Have students count off 1-3 and create groups based on their numbers (all the ones are a group etc.).
Assign each group a stakeholder group to represent -- students, parents, superintendent/ school
board (leaders of the whole school district) and distribute the School Quality Indicators handout.
Explain to students that they should rank the indicators from most important (#1) to least important
(#10) for the stakeholders they are representing.
Have students stand up, hold up the number of their group with their fingers (1, 2, or 3) and join with one
person from the other two groups to create new groups of three. Explain that they should share their
rankings and discuss the reasoning behind the rankings.
Lead a whole class discussion using the following prompts:
• In what ways, if any, did the different stakeholders have different priorities?
• Why do you think that might be the case?
• What did you list as most important for each stakeholder?
• How might the difference in priorities impact a school?
• What does it mean when the people that don’t attend or spend significant time in a school get
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Day 2: What makes a school great and who decides?

LESSON 1: What Makes a School Great? (Day 2)
to judge it/rate it as poor/potentially close it down?
• Why does this happen?
• Do students/teachers/school leaders/parents/community members have ways to advocate
for their schools with those district leaders or politicians?
After: Case Study: Chicago (10 minutes)
Tell students that often when schools are ranked as being poor quality, it is from people outside of the
actual school (district leaders and/or politicians). Explain that in some cases, like in Chicago in 2013,
the school board voted to close 54 schools, citing low performance and under utilization. Read the
following excerpt from Ghosts in the Schoolyard by Eve Ewing, a book analyzing the impact of the
school closings in Chicago.
“Most of my family have went to Mayo [school]. My grandma attended. My mother, my aunt.
I came from a big family. The Patricks are known in Mayo. Like, we have been going there for
so long. Over the years I have watched lots of students graduate, and they were able to come
back to their teachers and tell them how high school has been going. Most of them are in
college now, and I see them come to the few teachers that are left at Mayo and tell them of their
experience of college and high school. This year I will graduate. And most of the students at
Mayo, I think of them as my little sisters. They’re family to me. Little sisters and little brothers.
I walk through the hallway, and every kid knows who I am. I’m able to speak to them, and I
honestly, I wanna be able to watch them graduate.”
– Raven Patrick, 8th grade
Lead a discussion using the following prompts:
• What are your reactions to the quote above?
• If your school was closed, how would that impact you and your family?
• What are some assets that a school might have that people outside of that school might not
be aware of?
• What assets does our school have that others outside of our school might not be aware of?
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LESSON 1: What Makes a School Great? (Day 2)
HOMEWORK
Different stakeholders hold different perspectives on the quality of a school. As a student at your
school, you have a distinct expertise on your school. Write a letter to the leaders of your school district
about what you know about your school from your own experience that you think they might not know.
What should other people know about your school?
ENRICHMENT AND EXTENSION:

Have students Google their school’s report card– all states have a school report card with
measures of school quality. Ask them to compare the ratings given to their school to their
own perceptions and write about what qualities that aren’t measured that they think should
be.
Create an “Alternative School Evaluation Form” listing factors that we did not include in
today’s activity. What measurements do you think should be used that traditionally are not?
Then, assess how your own school might measure up on them.
Read the interview with Eve Ewing about her book Ghosts in the Schoolyard, available
here: https://chicago.chalkbeat.org/2018/10/19/21105956/eve-ewing-explains-whysome-communities-just-can-t-get-over-school-closings. As you read, highlight words
you see again and again. Then go back through your highlights and note how many times
you saw the top 10 or so words you highlighted. Then make a word cloud with the top
words Eve uses in the interview the largest to the smallest for the less-used frequent words.
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NAME:

DATE:

School Quality Indicators
STUDENTS

PARENTS

SUPERINTENDENT/
BOARD

TEST SCORES

RESOURCES

ATTENDANCE

ADVANCED PLACEMENT
OFFERINGS

EXTRACURRICULAR
OFFERINGS

SCHOOL SAFETY

TEACHER EXPERIENCE +
RETENTION

STUDENT ENROLLMENT

POSITIVE LEARNING
ENVIRONMENT

SCHOOL DIVERSITY

GRADUATION RATE
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Day 1

LESSON 2: Setting the Context for ‘63 Boycott
Overview:
Students will investigate the impact of racial segregation through the lens of Chicago history.
Through this lesson, students will analyze the forces that caused segregation and education
discrimination in Chicago, which eventually led them to organize protests such as the 1963 boycott.
Student Objectives:
Students will be able to...
• Analyze primary and
secondary sources to make
sense of history
• Describe the impact of history
on the present day
• Evaluate the causes and
effects of racial segregation
policy
Materials:
• Computer with Internet and
projector
• Printed copies of primary
sources (see links below) for
each station

• Gallery Walk Notes handout
Assessment:
• Gallery Walk Notes handout
and Homework
Common Core State
Standards:
CCSS.ELA-LITERACY.RH.9-10.4

Determine the meaning of
words and phrases as they
are used in a text, including
vocabulary describing political,
social, or economic aspects of
history/social science.
CCSS.ELA-LITERACY.RH.6-8.2

Determine the central ideas

or information of a primary or
secondary source; provide
an accurate summary of the
source distinct from prior
knowledge or opinions.
C3 Standards:
D2.HIS.9.6-8.

Use questions generated
about multiple historical
sources to identify further
areas of inquiry and additional
sources.
D2.HIS.14.9-12.

Analyze multiple and complex
causes and effects of events in
the past.

PRIOR TO CLASS

Print out the images and text below (one copy of each) and create a packet of materials for each
station. Organize the classroom into five stations (can be at desks or hung around the room) with the
materials printed. These images can also be found in an online gallery at www.63boycott.com
Photo - “Jim Crow Harms All Our Children” protest sign
Photo Credit: Art Shay
STATION 1: RACIAL TENSIONS IN NEIGHBORHOODS
Photo - “Living Together is Inevitable” protest sign
Photo Credit: Art Shay
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LESSON 2: Setting the Context for ‘63 Boycott
Photo - White homeowner selling her home
Photo Credit: Art Shay
Photo - White homeowner moving out of her home
Photo Credit: Art Shay
Photo- Go back to Your Neighborhood
Photo Credit: Art Shay
Article - Confessions of a Blockbuster - The Saturday Evening Post
STATION 2: SEGREGATION IN CHICAGO DURING THE 1960S
Photo - White neighborhood
Photo Credit: Art Shay
Photo - White neighborhood 2
Photo Credit: Art Shay
Photo - Black neighborhood 1
Photo Credit: Art Shay
Photo - Black neighborhood 2
Photo Credit: Art Shay
Photo- Highway to the Suburbs
Photo Credit: Art Shay
Photo - “Jim Crow Must Go” protest sign
Photo Credit: Allan Koss
STATION 3: SEGREGATION AND THE COURTS
Plessy v. Ferguson, 1896:
The Supreme Court created the “separate but equal” doctrine to uphold the practice of racial
segregation. The Supreme Court ruled that a law that “implies merely a legal distinction” between
whites and Blacks was not unconstitutional. As a result, legislation and practice of racial segregation
were legally permitted.
Brown v. Board of Education, 1954:
The court overturned the “separate but equal” doctrine in the field of education stating that “ in the
field of public education the doctrine of ‘separate but equal’ has no place,” as segregated schools are
“inherently unequal.”
“it needs to be said that despite the legal victories in the courts, and despite the moral
‘63 Boycott
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Day 1

LESSON 2: Setting the Context for ‘63 Boycott
victories in the lunch counters and on the buses… the actual benefits have touched relatively
few Black folks, particularly in northern metropolises.” Although legal segration ended, de
facto segregation still affected most schools. De facto segregation exists without the sanction
of the law.
Excerpt from “Why We March: Race And Schools in Another Perspective,” an essay on the
corruption of Chicago’s education system
STATION 4: PROTESTING SCHOOL OVERCROWDING
Chicago Defender Article - “Urge Boycott of Willis Wagons”
Chicago Tribune Article - “Seek Boycott of School”
Photo - Protest against Willis Wagons/Mobile School Units or Classrooms
Photo Credit: Chicago Tribune
Photo - “No More Willis Wagons” protest sign
Photo Credit: Allan Koss
Photo - “Ghetto Schools are Inferior” protest sign
Photo Credit: Allan Koss
Photo - “Jim Crow Harms All Our Children” protest sign
Photo Credit: Art Shay
Chicago Defender Article - “Englewood Boycott Parents Begin Sit-In”
Photo - “Equal Education for ALL Chicagoans” protest sign
Photo Credit: Art Shay
STATION 5: ‘63 Boycott BOYCOTT
Flyer - “Fight School Segregation - Freedom Day School Boycott”
Flyer - “Join the School Boycott on Freedom Day”
Flyer - “On Freedom Day Strike Back At...”
Flyer - “No Such Thing as Separate But Equal”
BELL-RINGER: Interpreting an image (5 minutes)
Project the photo “Jim Crow Harms All Our Children” protest sign and have students respond to the
following prompt:

‘63 Boycott
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Day 1

LESSON 2: Setting the Context for ‘63 Boycott
What does the sign mean? Do you agree with it? When do you think they made/used this sign?
Does it still apply today?
BEFORE: Share (10 minutes)
Have students share their interpretations of the bell-ringer photo and explain that they will look at
other primary source documents and investigate what they think they represent. Explain that in this
way they will be acting as historians, which in some ways is like being a detective, piecing together
information about a time in history based on images and documents.
Ask students to brainstorm ways they can make sense of documents and images they see, and offer
the following ideas (if they don’t come up already):
• Look at how people are dressed, how the scenery looks
• Connect what they see to information they already know
• Can they identify a general time period by how things look or other context clues? What do
they know about that time period?
DURING: Gallery Walk (25 minutes)
Explain to students that when looking at historical time periods we have to recognize that the language
that was used at the time might not be the language we currently use and in fact, can be outdated or
offensive. Explain that because we will be examining primary source documents from history, there will
be some of that language including:

PAST USE
Negro
Oriental
ghetto

PRESENT USE AND ACCEPTABLE
Black or African American
Asian or Asian American
poor urban community or inner city

Distribute the Gallery Walk Notes handout to every student and then divide students into five groups
and assign each group to a station to begin. (You can have seated stations at tables or standing
stations with the sources posted on the wall) .
• Instruct students to examine the sources at their station and complete the corresponding
‘63 Boycott
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Day 1

LESSON 2: Setting the Context for ‘63 Boycott
row of the Gallery Walk Notes handout for their station. Allow students seven minutes at
each of three stations and have them rotate to their right. After the third round, ask students
to take the next four minutes back at their seats to complete their notes on the three stations
they went to today. Note that they will complete the other two on the following day.
AFTER: Response to injustice (5 minutes)
Based on what they’ve learned so far, have students answer these prompts with the sentence frame
below.
What do you think the government could have or should have done to improve the vastly
different conditions in Chicago’s neighborhoods and schools?
Think about how your city, state, zip affects segregation and school funding. Is our school
segregated? Why are Chicago schools still segregated? Did the ‘63 boycott change anything?
I believe…… but others might say….but I disagree because…Therefore...
Think about how your city, state, zip affects segregation and school funding. Is our school
segregated? Why are Chicago schools still segregated?
HOMEWORK
Have students interview their parents, grandparents, guardians or another adult in your school district.
Have them ask:
Did you attend a good school? Why or why not? Do you think schools are more or less
segregated today? Does it matter? In what ways do people in our community take action,
support or get involved to improve local schools? What are the types of things we do to
improve schools? What have we done in the past?
EXTENSION/ENRICHMENT

Have students read http://www.thehistoryreader.com/contemporary-history/
lorraine-hansberry-and-chicago-segregation for another perspective of Chicago’s
housing history.

‘63 Boycott
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NAME:

DATE:

Gallery Walk Notes
Station # and topic

What do you see/read?
Describe it.

What do you think it means?
Interpret it.

1: Racial Tensions in
neighborhoods

2: Segregation in
Chicago 1960’s

3: Segregation and
the Courts

4: Protesting School
Overcrowding

5: 1963 Boycott

‘63 Boycott
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Day 2

LESSON 2: Setting the Context for ‘63 Boycott

Overview:
Students will investigate the impact of racial segregation through the lens of Chicago history.
Through this lesson, students will analyze the forces that caused segregation and education
discrimination in Chicago, which eventually led them to organize protests such as the 1963 boycott.
Student Objectives:
Students will be able to...
• Analyze primary and
secondary sources to make
sense of history
• Describe the impact of history
on the present day
• Evaluate the causes and
effects of racial segregation
policy
Materials:
• Computer with Internet and
projector
• Printed copies of primary
sources (see links in Prior to
Class of Lesson 2 Day 1) for
each station

• Gallery Walk Notes handout
(see Lesson 2 Day 1)
Assessment:
• Gallery Walk Notes handout
and Homework

or information of a primary or
secondary source; provide
an accurate summary of the
source distinct from prior
knowledge or opinions.
C3 Standards:
D2.HIS.9.6-8.

Common Core State
Standards:
CCSS.ELA-LITERACY.RH.9-10.4

Determine the meaning of
words and phrases as they
are used in a text, including
vocabulary describing political,
social, or economic aspects of
history/social science.
CCSS.ELA-LITERACY.RH.6-8.2

Use questions generated
about multiple historical
sources to identify further
areas of inquiry and additional
sources.
D2.HIS.14.9-12.

Analyze multiple and complex
causes and effects of events in
the past.

Determine the central ideas

PRIOR TO CLASS

Put the Bell-Ringer quote on the board. Have the following on the board before class:
“Segregation is like air and water. We just live it. We just breathe it. We don’t really think about it.
It’s just the way things are.”
- Mary Pattillo
BELL-RINGER: Segregation q uote reflection (5 minutes)
Have students quick write:
‘63 Boycott
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Day 2

LESSON 2: Setting the Context for ‘63 Boycott
• Is your city or your neighborhoods divided- whether by race or some other way? Do you
notice it regularly? Explain how your city, town or neighborhood is either integrated or
segregated.
• What does the sign mean? (What sign is the writer referring to?) Do you agree with it? When
do you think they made/used this sign? Does it still apply today?
BEFORE: Barriers to housing (15 minutes)
Thinking about the Gallery Walk you participated in yesterday and your prior knowledge– what
barriers existed in the past and what barriers do you think exist now to having your own home and
living where you want to live?
Brainstorm on the board. Create a t-chart with past barriers on one side and present barriers on the
others. As they brainstorm, ask students whom those barriers apply to.
Next, watch the video The Racist History Of Chicago’s Housing Policies [Inside Chicago, Part 1]
at https://www.youtube.com/watch?v=LN_8KIpmZXs on the history of housing segregation in
Chicago. Tell them as they watch they will add to both columns on past barriers, present barriers
and in parenthesis next to each, who is most affected. When finished, briefly discuss what students
added.
DURING: Gallery Walk (15 minutes)
Now you will continue with the Gallery Walk you began yesterday. Make sure that students have
the Gallery Walk Notes handout and ask them to first identify which two stations they did not cover
yesterday. Direct them to start at the station that is next on their list and ensure there is only one group
at each station. Review the two questions they should be taking notes on. Now, allow students seven
minutes at each of two stations remaining. When finished, ask students to return to their seats and
make sure their full organizer is complete.
AFTER: Taking stock (10 minutes)
Conduct a whole class discussion about their responses to the stations. After allowing time for
students to piece together what they saw and interpret what they think it represents you can provide
the following information:

‘63 Boycott
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Day 2

LESSON 2: Setting the Context for ‘63 Boycott
Because of housing segregation in cities like Chicago, certain neighborhoods became
almost entirely white while other neighborhoods were almost entirely Black. Redlining was
the federal policy that denied federal bank loans in black communities forcing Blacks into
contract buying. These were unfair contracts with high interest that resulted in many Black
homeowners losing their homes. The Contract Buyers League fought back against redlining.
As a result, Black neighborhoods became overcrowded and received poor public services,
including education. Schools in Black neighborhoods were overcrowded and received
inferior resources and supplies. When Chicago Public Schools Superintendent Benjamin
Willis proposed building temporary classrooms (later known as Willis Wagons) to address
overcrowding in Black schools rather than send Black children to nearby and better resourced
white schools, people organized in protest.
HOMEWORK
Using the evidence you collected during the Gallery Walk, describe the causes and the effects of
racial segregation policies. Also consider how you think racist housing policies might have influenced
schools.
ENRICHMENT/ EXTENSION

Watch part two of the series on “Inside Chicago” called “Why Chicago’s Schools are Broken”
at https://www.youtube.com/watch?v=ert_qPXQGQA&t=287s
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LESSON 3: Viewing

‘63 Boycott

Overview:
Students will gain an understanding of the 1963 boycott of Chicago Public Schools by watching the
film, ‘63 Boycott. They will make connections between their own lives and the major themes of the
‘63 Boycott film through journaling activities and class discussions.
Student Objectives:
Students will be able to...
• Relate personal perspectives
and experience in schools to
themes of the film
• Summarize people, places,
and events of the film
Materials:
• Stand and Declare signs:
Agree, Disagree, Strongly
Agree, Strongly Disagree
• Viewing ‘63 Boycott Guide
handout
• The film, ‘63 Boycott (running
time approximately 31
minutes)
Assessment:
• Film notetaker

Common Core State
Standards:

is required to deepen the
investigation or complete the
task.

CCSS.ELA-LITERACY.RH.11-12.2

Determine the central ideas
or information of a primary or
secondary source; provide an
accurate summary that makes
clear the relationships among
the key details and ideas.

C3 Standards:
D2.CIV.6.K-12.

Describe how communities
work to accomplish common
tasks, establish responsibilities,
and fulfill roles of authority.

CCSS.ELA-LITERACY.SL.1112.1.D

Respond thoughtfully
to diverse perspectives;
synthesize comments, claims,
and evidence made on all
sides of an issue; resolve
contradictions when possible;
and determine what additional
information or research

National Core Arts
Standards:
MA:RE8.1.II.

Analyze the intent, meanings,
and influence of a variety of
media artworks, based on
personal, societal, historical,
and cultural contexts.

PRIOR TO CLASS

Hang Agree, Strongly Agree, Disagree and Strongly Disagree signs around the room in each of the
four corners.
BELL-RINGER: Stand and Declare (10 minutes)
With the signs posted around the room, ask students to stand up. Point out where the signs are posted
and that students will walk to the corner based on their agreement/disagreement with each of the
following statements. Read each statement and then allow 2-4 students to respond to each from
‘63 Boycott
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LESSON 3: Viewing

‘63 Boycott

differing perspectives.
• Our school is integrated across race and class lines (we have students that represent multiple
races, ethnicities and economic classes).
• Schools in our district (or substitute district for city/state/country) get the same amount of
resources.
• There are some schools in our district that should be closed down.
• In places where schools have low test scores, we should close those schools and open new
ones.
BEFORE: Prep for film (5 minutes)
Explain to students that they are going to watch a short documentary called ‘63 Boycott that explores
some of the ideas from the Stand and Declare. Distribute the Viewing ‘63 Boycott Guide handout and
have students read through it so they know how to focus their thinking as they watch the film.
Ask students to describe what a documentary film is. Make sure you explain that it is a real story, not
a dramatization, and the people in the film are real people.
DURING: View ‘63 Boycott (40 minutes)
Distribute the Viewing ‘63 Boycott Guide handout and instruct students to complete the handout
while they watch the film.
AFTER/HOMEWORK: A day in the life (15 minutes)
Have students complete the reflection section of the viewing guide.
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NAME:

DATE:

Viewing ‘63 Boycott Guide
While you view the film, ‘63 Boycott, focus on a few key themes throughout: one
PERSON who you can track, what you learn about the PLACE where the film is set, and
any critical EVENTS that occur.
PEOPLE: Choose one person in the film and follow them throughout your viewing. Make notes on what you learn about their
background, statements, actions, and life history.
Ralph Davis, Sandra Murray, Rosie Simpson, Charles Smith, Ben Willis, Jill Willis, Don Rose

PLACES: What do you observe about Chicago? Make notes about anything you learn about Chicago’s history, neighborhood
resources, organizations, needs, or landscapes.

EVENTS: Jot down any major events that happen during the film.

‘63 Boycott
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NAME:

DATE:

Viewing ‘63 Boycott Guide (Continued)
QUOTES: Write down any powerful statements you hear that stand out to you.

REFLECTION: What did this film make you think about?

REFLECTION: What questions do you have?

‘63 Boycott
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Day 1: The Skill of Interviewing

LESSON 4: Preserving and Documenting Stories from the Past
Overview:

Students will explore the idea of telling stories from the past through film. They will conduct
interviews, identify important stories and visuals and prepare a storyboard.
Student Objectives:
Students will be able to...
• Create historical records of
untold stories
• Explain the importance of oral
history and individual stories
in telling history
• Document history by writing a
film storyboard and (optional)
mini-doc
Vocabulary:
• Open-ended
• Archival
• Storyboard
• Artifacts
Materials:
• Learning from History
through Personal Interviews
handout
Assessment:
• Learning from History
through Personal Interviews
handout
• Organizing the Subject’s Story
(Day 2)

Common Core
State Standards:

C3 Standards:

CCSS.ELA-LITERACY.SL.6-12.1

Explain how the perspectives
of people in the present shape
interpretations of the past.

Engage effectively in a range of
collaborative discussions (oneon-one, in groups, and teacherled) with diverse partners on
grade level topics, texts, and
issues, building on others’
ideas and expressing their own
clearly.
CCSS.ELA-LITERACY.W.8.4

Produce clear and coherent
writing in which the
development, organization,
and style are appropriate to
task, purpose, and audience.
(Grade-specific expectations
for writing types are defined in
standards 1-3 above.)
CCSS.ELA-LITERACY.W.8.3

Write narratives to develop
real or imagined experiences
or events using effective
technique, relevant descriptive
details, and well-structured
event sequences.

D2.HIS.7.9-12.

D2.HIS.11.6-8.

Use other historical sources
to infer a plausible maker, date,
place of origin, and intended
audience for historical sources
where this information is not
easily identified.
National Core Arts
Standards:
MA:CR1.1.8

Generate ideas, goals, and
solutions for original media
artworks through application
of focused creative processes,
such as divergent thinking and
experimenting.
MA:CR1.1.I

Use identified generative
methods to formulate multiple
ideas, develop artistic goals,
and problem solve in media
arts creation processes.

• Storyboard (Day 3)
• Exit Ticket (Day 3)
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Day 1: The Skill of Interviewing

LESSON 4: Preserving and Documenting Stories from the Past
BELL-RINGER: Reflecting on interviews (5 minutes)
Ask students to think about the stories told through the interviews in ‘63 Boycott. Ask them to think
about other interviews they have read, heard or seen on TV that were really effective in telling stories
of the past. Ask them to write down a description of why the interview effectively captured stories of
the past.
If students are having difficulties identifying interviews/stories from the past, you can bring in examples
of video and print interviews that document stories from the past.
Ask students to share responses from the Bell-Ringer.
BEFORE: Open-ended question game (15 minutes)
Ask students to take a moment to think about the documentary ‘63 Boycott and how they
experienced the film as an audience member. Ask: What parts made you laugh and what parts made
you feel emotional? Why do you like music? Name a movie you like? Why would you recommend it?
Tell students that today they will think about the film from the perspective of a documentary
filmmaker. Documentary filmmakers play many roles including interviewer.
Explain to students that one of the most important skills of an interviewer is to be able to draw out
information from their subject. This comes as a result of making the interviewee comfortable, by the
ability to ask open-ended questions, and carefully listening to responses given by the interviewee.
Demonstrate asking good questions by first asking a student a series of closed-ended and yes and
no questions (e.g., Did you wake up early this morning? Did you eat breakfast? What did you eat for
breakfast? Do you like rap music? What movie did you last see?). Then compare this by asking another
student a series of open-ended questions (e.g., Would you describe yourself as a morning person?
Why or why not? Describe your ideal morning. Describe the best breakfast. Why do you like music?
Name a movie you like. Why would you recommend it?). Have the class compare the qualities of the
two sets of answers. Explain that open-ended questions lead the subject to provide descriptive
answers.
Explain that you will play a quick game to practice the skill. One person must choose a character (can
be historical, real, or fictional). People must ask only open-ended questions to find out about who this
character is. So instead of asking “Do you have any siblings?” one could ask “Describe the members of
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Day 1: The Skill of Interviewing

LESSON 4: Preserving and Documenting Stories from the Past
your family and your relationship with them.” The person being questioned will answer the questions
honestly but should try not to give too much away too quickly. Anyone who asks a closed-ended
question earns a strike. The goal is to guess the character correctly before earning three strikes.
DURING: Preparing for an interview (15 minutes)
Distribute and read together Learning from History Through Personal Interviews. Using the guidelines
on the handout, have students write down two people they would want to interview. Have students
consider how their interview will document events from the past. Have students prepare a list of
questions and plan for when and how they will conduct the interview.
AFTER: Sharing your interview plan (10 minutes)
Have students find a partner and share their interview plans and questions with each other. Partners
should provide feedback (Is the plan thought through? Will they have enough time? Are the questions
clear?).
HOMEWORK
Students should conduct interviews and come to class with the notes and/or video. You may want to
give students a few days/the weekend to complete the assignment.
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NAME:

DATE:

Learning from History
Through Personal Interviews
You will research someone from an older generation to learn about how this person
experienced a historical time period. Find someone you feel comfortable with. Ask for
permission to film the person, explaining it is for a class project. If they don’t want to
be filmed (a cell phone works fine for filming), ask them if they are okay with an audio
recording. You can also take photos of their objects from the past. If they refuse an audio
recording, be sure to keep good notes during the interview.
Tips for Interviews
• Arrange a time and place for the interview. Make sure you and your interviewee both have
enough time to talk and locate a quiet place to conduct the interview.
• Prepare a series of open-ended questions to ask (samples are provided below). Remember
to ask open-ended questions to avoid yes or no answers. You want to have a structure but
don’t get too tied to your prepared questions—allow room for the spontaneous questions and
answers.
• Do your homework. Find out as much as you can before meeting in person: create some
questions based on the knowledge
• Arrive on time with all of your supplies (questions, paper, pens, charged cell phone).
• If you are filming the interview, conduct a 10 second test so you can assess sound and light
and make adjustments if necessary). You can work with a partner if you want help filming but
you must still conduct one interview per student (2 total if working as partners).
• Be sure to write the name of the person (ask them to spell their name if necessary), title,
contact information, and the date you met.
• If you are not filming, take good notes during the interview.
• Allow the interview to go off on a tangent but don’t forget to bring it back to your original
questions.
• Try rephrasing a question a different way.
• Be patient.
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NAME:

DATE:

Learning from History
Through Personal Interviews
• A key to being a good interviewer is being a good listener. Ask follow up questions. Followup questions are the questions you ask after you hear something and you want to know
more about what the speaker is telling you. Be open to new ideas your subject might bring
up.
• Avoid cutting people off.
• Maintain eye contact with the person you are interviewing. Let them know you are listening and
encourage them by nodding your head or other gestures that will encourage them. Be careful
not to look at your questions while they are talking.
• Be polite.
• Remember, you are there to listen to them so focus on listening and let them do most of the
talking.
• If interviewees are speaking too quickly, you can ask them to slow down.
• Always thank interviewees for their time and then send a follow-up thank you (e-mail, letter,
card).
Sample questions:
1. When and where were you born? (This is a closed-ended question.)
2. Tell me about the home and neighborhood you grew up in. What was great about it? What might have
been challenging about it? What are some vivid memories you have from that time and place?
3. What were your favorite activities to do as a child? Give an example of what it was like to engage in
one of these activities (e.g., favorite book, sport, game).
4. What is something that is different today than how it was when you were younger? Describe the
difference.
5. What is something that you think younger generations should know about that you are concerned
they don’t know?
6. How has your past shaped who you are today?
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NAME:

DATE:

My Interview Plan
I will interview...

I am choosing this person because...

I am available (days/times) for the interview:

My interview questions:
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Day 2: Finding the Story

LESSON 4: Preserving and Documenting Stories from the Past

Overview:

Students will explore the idea of telling stories from the past through film. They will conduct
interviews, identify important stories and visuals and prepare a storyboard.
Student Objectives:
Students will be able to...
• Create historical records of
untold stories
• Explain the importance of oral
history and individual stories
in telling history
• Document history by writing a
film storyboard and (optional)
mini-doc
Vocabulary:
• Open-ended
• Archival
• Storyboard
• Artifacts
Materials:
• Organizing the Subject’s
Story handout

Common Core
State Standards:

C3 Standards:

CCSS.ELA-LITERACY.SL.6-12.1

Explain how the perspectives
of people in the present shape
interpretations of the past.

Engage effectively in a range of
collaborative discussions (oneon-one, in groups, and teacherled) with diverse partners on
grade level topics, texts, and
issues, building on others’
ideas and expressing their own
clearly.
CCSS.ELA-LITERACY.W.8.4

Produce clear and coherent
writing in which the
development, organization,
and style are appropriate to
task, purpose, and audience.
(Grade-specific expectations
for writing types are defined in
standards 1-3 above.)
CCSS.ELA-LITERACY.W.8.3

Assessment:
• Learning from History
through Personal Interviews
handout
• Organizing the Subject’s Story
(Day 2)
• Storyboard (Day 3)

Write narratives to develop
real or imagined experiences
or events using effective
technique, relevant descriptive
details, and well-structured
event sequences.

D2.HIS.7.9-12.

D2.HIS.11.6-8.

Use other historical sources
to infer a plausible maker, date,
place of origin, and intended
audience for historical sources
where this information is not
easily identified.
National Core Arts
Standards:
MA:CR1.1.8

Generate ideas, goals, and
solutions for original media
artworks through application
of focused creative processes,
such as divergent thinking and
experimenting.
MA:CR1.1.I

Use identified generative
methods to formulate multiple
ideas, develop artistic goals,
and problem solve in media
arts creation processes.

• Exit Ticket (Day 3)

‘63 Boycott

©2020 Mikva Challenge

42

Day 2: Finding the Story

LESSON 4: Preserving and Documenting Stories from the Past
BELL-RINGER: Interview reflection (5 minutes)
Have students write a reflection using the following prompt:
List 2-4 interesting things you learned about this person from your interview.
BEFORE: Share collected oral histories (15 minutes)
Divide students into groups of three to share the stories they learned about from their interviews.
Have students share who they interviewed and the time period this person mainly describes within the
interview. Students will also share their responses from the Bell Ringer.
As each student presents the findings from their interviews, the other students in the group should
write down their responses by answering the following:
What parts of the story stood out to you the most? Why?
At the end of each presentation, the other students will share their feedback. Students will use this
feedback to determine what specific story they want to share with the rest of the class.
DURING: Review individual stories from ‘63 Boycott (15 minutes)
Tell students that they will be writing stories about their interviewees and creating a plan for how
they would document this story in film. In order to do this, they will investigate how ‘63 Boycott used
individual stories to tell the larger story of the 1963 boycott.
Instruct students to take out the Viewing ‘63 Boycott Guide. Tell students to look at the “People”
section from the handout and review the individual stories told within the ‘63 Boycott film. Do a
quick popcorn discussion to remember some
Display a copy of the Organizing the Subject’s Story handout. Using the story of Sandra Murray,
or another notable story from the film, complete the graphic organizer with students . Discuss the
following with students:
• Main ideas
• Why was this story memorable for the interviewee?
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LESSON 4: Preserving and Documenting Stories from the Past
• What does this story teach?
For example, students learned about how Sandra Murray’s school counselor discriminated against
her and how she participated in and was impacted by the 1963 boycott. Her story highlights how
Black students were not treated fairly in schools, which is one of the reasons why the 1963 boycott
occurred.
In addition, note the visual elements used to tell stories in ‘63 Boycott:
• Personal photos
• Archive film footage and old home movies
• Newspaper headlines & photos
• Old posters
• Graphics made by filmmaker, including title cards
AFTER: Organizing the subject’s story (20 minutes)
Explain to students that the person they interviewed will become the subject of a potential film. Direct
students to complete Organizing the Subject’s Story by using students’ interviews and group sharing
feedback.
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NAME:

DATE:

Organizing the Subject’s Story
Choose one main story you heard and learned from the person you interviewed.
Complete the following chart based on this story.
Main ideas:
Give details on what
happened in the story.

Why was it memorable
(for the interviewee, for
the interviewer)?

WHAT DOES THIS
STORY TEACH?

This person’s story has shown me that…

What did you learn
about the time and place
that the person you
interviewed lived in?
Why might their story
be important to know to
understand history of
this time and place?

‘63 Boycott
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Day 3: Creating a Storyboard

LESSON 4: Preserving and Documenting Stories from the Past
Overview:

Students will explore the idea of telling stories from the past through film. They will conduct
interviews, identify important stories and visuals and prepare a storyboard.
Student Objectives:
Students will be able to...
• Create historical records of
untold stories
• Explain the importance of oral
history and individual stories
in telling history
• Document history by writing a
film storyboard and (optional)
mini-doc
Vocabulary:
• Open-ended
• Archival
• Storyboard
• Artifacts
Materials:
• Organizing the Subject’s
Story handout

Common Core
State Standards:

C3 Standards:

CCSS.ELA-LITERACY.SL.6-12.1

Explain how the perspectives
of people in the present shape
interpretations of the past.

Engage effectively in a range of
collaborative discussions (oneon-one, in groups, and teacherled) with diverse partners on
grade level topics, texts, and
issues, building on others’
ideas and expressing their own
clearly.
CCSS.ELA-LITERACY.W.8.4

Produce clear and coherent
writing in which the
development, organization,
and style are appropriate to
task, purpose, and audience.
(Grade-specific expectations
for writing types are defined in
standards 1-3 above.)
CCSS.ELA-LITERACY.W.8.3

Assessment:
• Learning from History
through Personal Interviews
handout
• Organizing the Subject’s Story
(Day 2)
• Storyboard (Day 3)

Write narratives to develop
real or imagined experiences
or events using effective
technique, relevant descriptive
details, and well-structured
event sequences.

D2.HIS.7.9-12.

D2.HIS.11.6-8.

Use other historical sources
to infer a plausible maker, date,
place of origin, and intended
audience for historical sources
where this information is not
easily identified.
National Core Arts
Standards:
MA:CR1.1.8

Generate ideas, goals, and
solutions for original media
artworks through application
of focused creative processes,
such as divergent thinking and
experimenting.
MA:CR1.1.I

Use identified generative
methods to formulate multiple
ideas, develop artistic goals,
and problem solve in media
arts creation processes.

• Exit Ticket (Day 3)
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Day 3: Creating a Storyboard

LESSON 4: Preserving and Documenting Stories from the Past
BELL-RINGER: Thinking about visual images (5 minutes)
Show a minute or two of ‘63 Boycott (consider using Sandra Murrary’s story found between 2:32 and
3:24 of video) and ask students to keep a running list of what visuals they are seeing. Depending on
what part of the film you choose to show, they will be seeing interviews with people today, footage
from ‘63 Boycott, posters and flyers and newspaper articles from the time. Introduce students to the
term
Archives: collections of historical material.
BEFORE: Brainstorm (5 minutes)
Ask students to brainstorm images or things they think would help tell their story.
DURING: Creating a storyboard (30 minutes)
Students will create a storyboard that combines the visuals they want to use with their films and the
stories they wrote from their interviews. Explain to students that they will complete a storyboard that
tells one of their subject’s stories. Explain that a storyboard is a tool for sketching out how a film will
unfold, shot by shot. It looks like a comic strip.
Explain that they should write what is being said in the lines under the boxes and they should draw
what is happening visually while the words are being said. They can use stick figures in their drawings .
Have students put their completed storyboard on their desk and give each student three sticky notes.
Explain that they will circulate and read three storyboards and provide feedback using one sticky note
per storyboard. The feedback should be constructive and include something they liked and something
that could be improved.
Write or project the following prompts on the board to guide students in their feedback:
What I like about this story is… OR This is interesting because…
What could use some improvement is… This would help your audience because...
Students will start at their desks. Direct students to move clockwise from their desk to the next desk
over to read the storyboard and provide feedback. Set a timer for four minutes at each desk.
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LESSON 4: Preserving and Documenting Stories from the Past
AFTER: Exit ticket (5 minutes)
Have students complete an exit ticket that completes the prompt:
This story is an important and interesting story to tell because...
HOMEWORK
Have students refine the storyboard they worked on in class based on peer feedback and/or create a
second storyboard for different story their subject shared.
ENRICHMENT AND EXTENSION:

Storyboarding can be a tricky skill to teach students. To help you explain the
concept, watch the video at https://www.youtube.com/watch?v=5PFuNz_
Ld9Q&index=3&list=PLvzOwE5lWqhQgJLbM0CzEM4sKW79pCGCQ for other
examples.
Have students create their mini-docs using the archives/image and interview. You may
want students to team up for this. If you do this, we encourage you to discuss “fair use” with
students. http://thelamp.org/portfolio/why-do-i-need-to-understand-fair-use/ is a
great resource for that.
A basic sample rubric is provided for assessing mini-docs. If you spend more time on the
mini-docs we recommend adding categories for sound, video editing and creativity.
The ‘63 Boycott Digital Exhibit and all of the raw footage from the film can be found
at www.mediaburn.org/63boycott. Information about additional lesson plans
incorporating this material can be found there as well.

‘63 Boycott
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NAME:

DATE:

Scene 5

Scene 2

Scene 6

Scene 3
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Use the storyboard below to draw one of your subjects’ story. Draw what the viewer would be seeing (use the visuals and
archival documents you identified) and the lines below to write out what they would be hearing (what is the text)?
Scene 1

Scene 4

‘63 Boycott

NAME:

DATE:

Sample Minidoc Rubric

IMAGES

STORYLINE

INTERVIEW

Speech loses
focus at times, meanders,
around
EXCEEDS
MEETSrambles or jumpsNEARS
STANDARD (3)

Mini-doc features an in
depth interview that shares
detailed information
around a specific topic or
historical event or time
period.

Mini-doc features an
in-depth interview
that shares detailed
information around a
specific topic or historical
event or time period.

Mini-doc features an
interview that shares
some information
around a specific topic of
historical event or time
period.

Interview questions
adequately explore the
issue.

Some interview questions
are probing and
compelling while others
are not.

Mini-doc has a clear, easy
to follow and compelling
storyline that describes a
specific topic or historical
event or time period.

Mini-doc has a clear and
easy to follow storyline
that describes a specific
topic or historical event or
time period.

Mini-doc has a clear
storyline that is somewhat
easy to follow that
describes a specific topic
or historical event or time
period.

Mini-doc does not have
a clear, easy to follow
storyline that describes a
specific topic or historical
event or time period.

Includes a wide range of
images and artifacts that
enhance the telling of the
story.

Includes a sufficient range
of images and artifacts
that enhance the telling of
the story.

Includes some images
and artifacts that enhance
the telling of the story.

Includes few images and
artifacts that enhance the
telling of the story.

Interview questions are
probing and compelling.

STANDARD (2)

NEEDS
REVISION (1)

STANDARD (4)

Mini-doc features an
interview that shares limited
information around a topic
of historical event or time
period.
Interview questions are
often vague and general
without deeply exploring
the issue.

TOTAL:
COMMENTS:
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LESSON 5:

Connecting the Past to the Present: Examples of Educational Activism Today
Overview:

At the end of ‘63 Boycott, the film turns to the contemporary issues in schooling in Chicago. In
this lesson, students will study teacher and student-led education activism in the present-day.
Students read four news articles and do a jigsaw-style discussion of the issues at stake in school
Student Objectives:
Students will be able to...
• Examine the strategies
deployed by ordinary people
to contest inequality
• Give a summary of a
nonfiction text
• Conduct a comparative
analysis across several social
contexts
Materials:
• Jigsaw Group Discussion:
The Fight for Schools in Four
Communities handout

• Copies of four news articles
on school advocacy in
communities across the US
(see Prior to Class for links)
Assessment:
• Jigsaw Group Discussion:
The Fight for Schools in Four
Communities handout
• Small group discussions
Common Core
State Standards:
CCSS.ELA-LITERACY.RH.9-10.3

Analyze in detail a series of
events described in a text;

determine whether earlier
events caused later ones or
simply preceded them.
C3 Standards:
D2.CIV.6.3-5.

Describe ways in which
people benefit from and
are challenged by working
together, including through
government, workplaces,
voluntary organizations, and
families.

PRIOR TO CLASS

Make copies of the four articles (each student will read one of the articles). The articles and links are
listed below:
• Ewing, Eve. “‘We Shall Not Be Moved’: A Hunger Strike, Education, and Housing in Chicago.”
The New Yorker, September 21, 2015, https://www.newyorker.com/news/news-desk/weshall-not-be-moved-a-hunger-strike-education-and-housing-in-chicago
Ewing’s article discusses a 2015 hunger strike in protest of the proposed closure of a high
school on Chicago’s South Side. (Note: We suggest using just the first section of the article.)
• Haber, Zack. “Oakland Teachers’ Strike Demands Receive Widespread Support from Students.”
Teen Vogue, February 21, 2019, https://www.teenvogue.com/story/oakland-teachers-strikereceives-support-from-students#intcid=recommendations_default-similar2_916a314d-
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LESSON 5:

Connecting the Past to the Present: Examples of Educational Activism Today
b750-4653-81d0-06cdf382f4e4_cral2-1
An article about how students supported a 2019 district-wide “sickout” of Oakland Public
Schools.
• Lombardo, Claire. “‘It’s Not Just A Story. It’s Our Lives’: Student Journalists In Parkland.” NPR
Education, February 22, 2018, https://www.npr.org/sections/ed/2018/02/22/587754623/
student-journalists-at-marjory-stoneman-douglas-it-s-not-just-a-story-it-s-our-l
An interview with student journalists at Marjory Stoneman Douglas High School, examining
how student-run newspapers can play a role in school safety advocacy.
• Wall, Patrick. “Forget sit-ins and walkouts. Newark student activists try new tack under local
control.” Chalkbeat, August 3, 2018, https://chalkbeat.org/posts/newark/2018/08/03/forgetsit-ins-and-walkouts-student-activists-try-new-tact-under-local-control/
An article about a student union in Newark, New Jersey that plays a key role in changing
programming and resources in public schools.
• ‘Where’s Our Mayor?’: NYC Students Rally Against School Segregation by Jessica Gould,
WNYC, https://gothamist.com/2019/06/07/wheres_our_mayor_students_rally_aga.php
This article covers New York City students’ activist strategies to integrate the city’s schools.
Teachers may wish to search for articles appropriate to their grade level and literacy aims. Good
sources for articles on education include, Chalkbeat, Edweek, NPR Education, Teen Vogue,
ProPublica, and the New York Times.
BELL-RINGER: ‘63 Boycott demands (5 minutes)
Project on the board this image of the list of 13 demands of the 1963 boycott: https://drive.google.
com/open?id=1pGKKRAYFlBn8dPJtFDD7mETR7DMskDYHave students read the demands and respond in writing to the following prompts:
Which of the demands listed do you think may no longer be relevant? Why?
Which of the demands listed do you think are still relevant? Why?

‘63 Boycott
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LESSON 5:

Connecting the Past to the Present: Examples of Educational Activism Today
BEFORE: Share (5 minutes)
Have students share their responses from the Bell-Ringer.
DURING: Jigsaw readings (15 minutes)
Let students know that they will be extending their viewing of ‘63 Boycott with a study of how
teachers, students, and their allies strategize and implement a collective advocacy effort to demand
changes in their schools.
Have students count off 1-4. Instruct all the 1’s to sit together, all the 2’s to sit together, all the 3’s to sit
together and all the 4’s to sit together. Distribute the handout, Jigsaw Group Discussion: The Fight for
Schools in Four Communities and the articles among the four groups of students (giving each group a
different article to read).
Students should read the article –– either silently or aloud––and take notes on the handout. Groups
should discuss the article to affirm understanding.
AFTER: Teach-in (20 minutes)
Have students hold up the number of fingers for their group number (1 finger, 2, 3, or 4) and form
groups that have one of each number represented in the new group (a 1, a 2, a 3, and a 4) so that all four
articles are represented.
Taking turns, students should share the basic background and context of the advocacy, the issues
being addressed, strategies deployed by the activists, and outcomes for their article while their group
mates take notes on the back of the handout.
After all the articles are discussed, the group should discuss and note together any connections they
can make between this article and the film, their personal experiences, and/or current or historical
events.
Come back together as a full class. Ask the full class for a few share outs: what were some common
issues across the schools you studied? What were the most successful strategies used by organizers
to fight for their school communities?
If you have the time, extend the discussion. Had students heard these news stories before? Are some
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LESSON 5:

Connecting the Past to the Present: Examples of Educational Activism Today
stories told less by the media, and if so, why?
HOMEWORK
Ask students to return to class prepared with three discussion questions in relation to their reading
and the film, ‘63 Boycott. The discussion questions can be the basis for a Socratic Seminar or fishbowlstyle discussion.

‘63 Boycott
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NAME:

DATE:

Jigsaw Group Discussion:
The Fight for Schools in Four Communities
For your article: Read your article and take notes and discuss the following as you read.
Speech loses focus at times, meanders, rambles or jumps around
Title of your article:

BASIC FACTS: Who was involved in this fight for the school?
Where did this occur? When did this event happen?

ISSUES: What issues were being responded to?

STRATEGIES: What strategies were used in the fight against
these injustices?

OUTCOMES: What results, if any, came out of the
actions taken in this community?

‘63 Boycott
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NAME:

DATE:

Jigsaw Cooperative Groups
For the other articles: Listen as your groupmates describe the articles they read and
take notes of key points and connections to your article.
OBSERVATIONS: Jot down key ideas or
facts about this struggle for schools.

CONNECTIONS: Brainstorm any connections
between this article and the film, your own life,
or other current or historical events.

Name of group
member:

Community
studied:

Name of group
member:

Community
studied:

Name of group
member:

Community
studied:

On a separate paper answer the following:
What common themes do you see amongst these examples? How do they relate to the themes
found in ‘63 Boycott? Do you see any relation to these themes in your experience with education?
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Day 1: At the Table

LESSON 6: Using Our Voice to Bring Change
Overview:

After students learn about how others took action to bring about change on something they
were passionate about, this lesson is an entry to students using their own voices to speak out
on an issue they care about. Teachers interested in engaging students further should look at
Mikva Challenge’s Issues to Action curriculum which takes students through a six step process
towards working for change.
Objectives:
• Participate in simulation of
budgeting process
• Analyze different stakeholder
goals
• Describe the importance of
youth voice in policy making
Materials:
• Budget Items for School
Improvement handout
• Budget Items for School
Improvement: Stakeholder
Guidelines handout
Assessment:
• Class participation
• Exit ticket

Common Core
State Standards:

C3 Standards:

CCSS.ELA-LITERACY.SL.11-12.1.B

D2.CIV.7.9-12.

Work with peers to promote
civil, democratic discussions
and decision-making, set
clear goals and deadlines, and
establish individual roles as
needed.

Apply civic virtues and
democratic principles when
working with others.

CCSS.ELA-LITERACY.SL.11-12.1.C

Propel conversations by
posing and responding to
questions that probe reasoning
and evidence; ensure a
hearing for a full range of
positions on a topic or issue;
clarify, verify, or challenge
ideas and conclusions; and
promote divergent and creative
perspectives.

D2.CIV.9.9-12.

Use appropriate deliberative
processes in multiple settings.
D2.CIV.10.9-12.

Analyze the impact and the
appropriate roles of personal
interests and perspectives
on the application of civic
virtues, democratic principles,
constitutional rights, and
human rights.

PRIOR TO CLASS

Make copies of the Stakeholder Guidelines handout and the Budget Items for School Improvement
handout - enough for each student to get one.
Create a large (square) Venn diagram out of tape on the floor of your classroom, labeling one side
“Local Issues I Can Influence” and the other side “Local Issues I am Concerned About.” It should be
large enough for students to stand in. If your classroom set up doesn’t allow for this, you can post
those signs on opposite walls, and designate a “middle” of the Venn diagram.
‘63 Boycott
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Day 1: At the Table

LESSON 6: Using Our Voice to Bring Change

BELL-RINGER: School/community issues brainstorm (2 minutes)
Have students brainstorm issues that their school and/or community face.
BEFORE: Circle of Concern and Circle of Influence (15 minutes)
Invite students to share out the issues on their list, and keep track on the board. Try to get a list of at
least 10 issues.
Examples of local issues (if students can’t come up with their own):
• Lack of affordable housing in your
neighborhood

• Low school attendance
• Lack of school spirit

• Bullying

• Safety

• Quality of school lunches

• STDs

• Lack of a safe neighborhood park

• High cost of college

• Lack of jobs for youth

• Academic pressures on youth

Have students stand around the large Venn Diagram you have created with tape on the floor. Draw
their attention to the labels on each side: “Local Issues I Can Influence” and “Local Issues I am
Concerned About.”
Explain that you will read each issue (from the list above or the list students created) and students
should stand in the part of the Venn Diagram (or outside the Venn Diagram completely) that represents
how they feel about their level of influence/concern. Model the exercise, using the following examples:
• Concern but no influence: being stuck in traffic
• Influence but no concern: improving my grades in chemistry
• Influence and concern: what I eat for dinner
• Neither influence nor concern: the treatment of cats in other countries
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Day 1: At the Table

LESSON 6: Using Our Voice to Bring Change
After students stand in the spot that they feel represents their feelings, have a few students share why
they feel the way they do. Lead a discussion to debrief the activity using the following prompts:
• Which circle did you stand in most often? Which did you stand in the least?
• How many people struggled to decide where they stood? What was hard about the decision?
• Was anything surprising to you about how you chose?
• What did you learn about your circle of concern?
• What did you learn about your circle of influence?
DURING: At the table (25 minutes)
Divide the class into small groups of 3–4 students. Inform students that their school has just received
$2,000,000 to improve the education of their student body.
Distribute a budget sheet and budget menu to each group. Explain that each group’s goal is to decide
how they will spend the money. There are just three guidelines for creating their budgets:
• Groups must spend as much of the $2,000,000 as possible without going over.
• Groups must reach a consensus before presenting their budget to the larger group.
• Groups must have reasons for why they selected their budget items.
Explain that each group will represent a different group of stakeholders (explain that stakeholders are
individuals who all have an interest in a particular issue or concern—in this case, the school budget).
Explain that each group will make budget decisions based on the group they represent. Assign
stakeholder groups (see the Stakeholder Guidelines handout).
Allow students 10 minutes in their small groups to create a budget using the budget sheet. After 10
minutes, have each group report their proposed budget back to the entire group.
Keep a running budget on the board of all their individual group line items. If a group picks something
that is already on the board, place a tally mark by it. (This will come in handy for identifying the most
popular line items). Once you have a complete list of all proposed expenditures, total it up so that the
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Day 1: At the Table

LESSON 6: Using Our Voice to Bring Change
students can see how far they are over budget.
Next, explain to the class that they will need to cut programs in order to pass the budget. The process
for cutting a budget item is:
• An individual presents a motion to cut an item.
• That motion is followed by a short discussion.
• Then the whole class will vote on the cut.
• It takes a unanimous vote to pass the motion.
After the proposal conversation is going for a few minutes, stop the meeting every two minutes and
inform a stakeholder group that they have to leave the meeting in the following order for the following
reasons:
• Students: You must go back to class.
• Teachers: You must go back to class.
• Parents: You must go back to work and/or taking care of small children.
• Community Partners: The students are organizing a rally because they are angry about
being kicked out of the meeting, so you need to go and support them.
• Principals: There is an emergency at the school that requires your attention.
• Business People: You have an important meeting regarding an opportunity for your business
that you need to attend.
• District Administrators: You have another meeting at a different school that you need to
attend.
Once a group has “left the meeting,” they must go to a separate part of the room and cannot speak,
debate, or argue about what is going on in the meeting.
Let the remaining groups discuss and vote until they have a finalized budget.
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Day 1: At the Table

LESSON 6: Using Our Voice to Bring Change
Lead a debrief discussion addressing the following prompts:
• Are you satisfied with the final budget decision? Why or why not?
• How did it feel being asked to leave, and how did it feel to watch others decide on something
you cared about without your input?
• How did it feel to cut a program that would have benefited students?
• Why is it important to have a seat at the table?
• Do students currently have a seat at the table when decisions are made about things that
impact them?
• What do students need to do in order to be at the table?
• What would happen if you had a voice in shaping public policy that affects you?
AFTER: Exit ticket
Have students answer the following questions as Exit Tickets:
• What decision-making conversations in your school or community do you want to be “At the
Table” for?
• What issues do you both care about, and think you should have a say in?
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NAME:

DATE:

Budget Items for School Improvement

‘63 Boycott

$1,200,000

FACILITIES UPGRADE: A complete overhaul of the school building, including modern classrooms,
new paint, and fixtures. Facility upgrade does not focus on hardware like computers and desks,
just the building.

$750,000

TEACHERS: This money will hire more teachers for your school in order to decrease class size. All
teachers will be certified and highly qualified.

$500,000

TECH UPGRADE: Comes complete with new and updated computer technology, and energy-efficient
technology for the school. You also get tech learning devices like interactive boards and iPads or similar
handheld learning devices. All tech devices will be used for the improvement of classroom instruction.

$400,000

MULTIMEDIA CENTER: This center will function as a resource for classroom work and a venue for
after-school programming. The center will include everything a modern teen would need to produce
music, television shows, movies, blogs, and anything else to support students in their media pursuits.

$400,000

SPORTS UPGRADE: This money will allow students to purchase updated equipment for all sports
in their school, as well as allow students to start two new sports at their school. The money includes a
budget for new equipment, staff, modern facilities upgrades, and two new sports.

$400,000

HEALTH CENTER: Your school will have a new state-of-the-art health center free to all students. The
center will include full-time nurses, nutrition advice, and other health related services.

$250,000

COLLEGE PREP: Prep will include classroom workshops on testing strategies, a writing center, enough
college counselors to support the student body, and application resources.

$300,000

COUNSELING SERVICES: This money will increase the number of social workers available to the
student body. This way all students will have someone to talk to when they experience trauma.

$300,000

ART & THEATER CLASS: This money will give students access to the best teaching, facilities, and
supplies needed to conduct a comprehensive art & theater program.

$250,000

DIVERSITY & CULTURAL AWARENESS: Students will get training to support their efforts to improve
school culture through diversity and cultural awareness. The money will help start a new club and plan
events to target students who need the most support.

$250,000

WORLD LANGUAGE CLASSES: This money will allow students to study whatever language they
would like and give them the opportunity to visit other countries.

$200,000

NEW TEXTBOOKS & CLASSROOM SUPPLIES: This money will make sure that every student has the
necessary supplies and textbooks to succeed in the classroom.

$150,000

SOCIAL EVENTS UPGRADE: No more boring proms or average homecoming dances in the school
gym; with this upgrade students can throw school-wide social events in style.

$100,000

SECURITY UPGRADE: Provides modern security measures that are not invasive to student privacy.
Also includes sensitivity training for all security guards.

©2020 Mikva Challenge

62

NAME:

DATE:

Budget Items for School Improvement:
Stakeholder Guidelines
Note: You are not obligated to choose these budget items. These are just some ideas of the
priorities your stakeholder might have.
Budget categories you may
care about most:

Budget categories you may
care about most:

• Teachers

• Health Center

• Health Center
PARENTS

DISTRICT

• College Prep

ADMINISTRATORS

Budget categories you may
care about most:

• Teachers

• Teachers
PRINCIPAL

• Upgrade Facilities

BUSINESS
PARTNERS

‘63 Boycott

• Facilities Upgrade
• Security Upgrade

Budget categories you may
care about most:

Budget categories you may
care about most:

• Multimedia Center

• Diversity and Cultural
Awareness

• Social Events Upgrade
STUDENTS

• Tech Upgrade

Budget categories you may
care about most:

• Textbooks and Supplies
TEACHERS

• Security Upgrade

COMMUNITY
PARTNERS

• Sports

• Counseling Services
• Health Center

Budget categories you may
care about most:

Budget categories you may
care about most:

• Tech Upgrade

• College Prep

• Multimedia Center
• World Language Classes

POLITICIANS

©2020 Mikva Challenge

• Security Upgrade
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Day 2: Mini-Soapbox

LESSON 6: Using Our Voice to Bring Change
Overview:

After students learn about how others took action to bring about change on something they
were passionate about, this lesson is an entry to students using their own voices to speak out
on an issue they care about. Teachers interested in engaging students further should look at
Mikva Challenge’s Issues to Action curriculum which takes students through a six step process
towards working for change.
Objectives:
• Identify an issue that they are
passionate about

Assessment:
• Speech rough draft

• Develop a rough draft of a
speech

Common Core
State Standards:

• Deliver a speech on their
issue
Materials:
• Computers with Internet and
speakers
• Projector
• Soapbox Draft
• TAG Feedback Form
• Soapbox Rubric
• Materials from At the Table
(Lesson 6 Day 1)

CCSS.ELA-LITERACY.SL.11-12.1.B

Work with peers to promote
civil, democratic discussions
and decision-making, set
clear goals and deadlines, and
establish individual roles as
needed.

ideas and conclusions; and
promote divergent and creative
perspectives.
C3 Standards:
D2.CIV.7.9-12.

Apply civic virtues and
democratic principles when
working with others.
D2.CIV.9.9-12.

Use appropriate deliberative
processes in multiple settings.

CCSS.ELA-LITERACY.SL.11-12.1.C

D2.CIV.10.9-12.

Propel conversations by
posing and responding to
questions that probe reasoning
and evidence; ensure a
hearing for a full range of
positions on a topic or issue;
clarify, verify, or challenge

Analyze the impact and the
appropriate roles of personal
interests and perspectives
on the application of civic
virtues, democratic principles,
constitutional rights, and
human rights.

PRIOR TO CLASS

View examples of student speeches found at the link below and choose one or two to use in the BellRinger (choose speeches you think would resonate with your students).
https://www.youtube.com/playlist?list=PLFBBxTMJll0P2vxR9gC1EopazQL7r_2gb
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Day 2: Mini-Soapbox

LESSON 6: Using Our Voice to Bring Change
BELL-RINGER: Youth voice (5 minutes)
Show one or two sample speeches. Ask students for their initial reactions. How did the speech(es)
make them feel? What did it make them think?
BEFORE: Your soapbox (5 minutes)
Ask students: “If you were to “get up on your soapbox” and give a speech about something you
cared about or wanted to change, what would that speech be about?” Have them refer back to the
challenges they identified in Lesson 4. Have students write down as many topics as they feel strongly
about and then highlight their top one or two.
DURING/AFTER: Preparing your soapbox (30 minutes)
Have students complete the Soapbox Draft form that guides them to structure their ideas for a
Soapbox speech. Provide students access to computers to look up statistics and facts about their
topic and/or to watch examples of student speeches for ideas and inspiration (https://www.youtube.
com/playlist?list=PLFBBxTMJll0P2vxR9gC1EopazQL7r_2gb).
HOMEWORK: Practice, practice, practice
Explain to students that they will be presenting their short Soapbox to the class tomorrow so they
should practice tonight. Use the following day to have students present their speeches to each other
and use the TAG Feedback Form to give each other feedback.
For a more detailed curriculum that prepares students to develop and deliver a “soapbox”
speech see Mikva Challenge’s Project Soapbox. If you would like to have your students engage
in their own civic action project, check out Mikva Challenge’s Issues to Action curriculum.
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NAME:

DATE:

Soapbox Draft Template

EXPLAIN THE ASSETS

DESCRIBE A VISION

DEFINE THE ISSUE

Today I am talking to you about….

The reason this is such a big issue is… (Use logical appeals—statistics, quotes—and/or
emotional appeals—personal stories and so on—to support your argument.)

Imagine a world where...(Describe what it would look like if we corrected this issue.)

Tools we have to work on this issue are…(What already exists that could help address this issue?)

CALL TO ACTION

I need you to... (What do you want your audience to do as a result of your speech?)

‘63 Boycott
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NAME:

DATE:

Project Soapbox Rubric

DELIVERY

STRUCTURE AND STYLE

CONTENT

Speech loses
focus at times, meanders,
around
EXCEEDS
MEETSrambles or jumps NEARS

TOTAL:
‘63 Boycott

STANDARD (2)

NEEDS
REVISION (1)

STANDARD (4)

STANDARD (3)

Explains the issue clearly
and coherently, providing
abundant evidence to support
the significance of the issue

Explains the issue
clearly, providing ample
evidence to support the
significance of the issue

Somewhat explains the
issue, providing some
evidence to support the
significance of the issue

Issue is not explained
clearly; little to no evidence
provided to support the
significance of the issue

Describes a clear and
detailed vision of what
community would look like
if issue was successfully
addressed

Describes a clear vision
of what community would
look like if issue was
successfully addressed

Attempts to describe
a clear vision of what
community would look like
if issue was successfully
addressed

Does not provide a
description of what
community would look like
if issue were successfully
addressed

Contains a specific and
actionable call to action that
is linked to their vision

Contains a specific call to
action

Contains a vague call to
action

Does not contain a call to
action

Includes both a compelling
opener and closer that
captures audience’s
attention

Includes both an effective
opener and closer that
captures audience’s
attention

Includes either an
effective opener OR
closer that captures
audience’s attention

Lacks opener or
closer

Incorporates multiple
rhetorical devices
effectively

Incorporates one
rhetorical device
effectively

Attempts to incorporate a
rhetorical device

Does not incorporate any
rhetorical devices

Speech is exceptionally
well organized, the speaker
makes it very easy for
audience to follow their
progression.

Speech is well organized,
easy to follow.

Speech is mostly well
organized.

Speech loses focus at
times, meanders, rambles or
jumps around

Presents speech clearly,
using body language (eye
contact, gestures, confident
stance) to enhance the
message

Presents speech clearly;
maintains eye contact
and has confident stance

Presents speech mostly
clearly, partially reads
speech

Does not present speech
clearly; body language is
distracting and/or simply
reads the speech

Masterfully uses tone,
speed, pausing and volume
as tools

Effectively uses tone,
speed, pausing and
volume as tools

Uses one of the following:
tone, speed, pausing and
volume as tools

Does not use speech,
tone, volume and pausing
as tools

Student is expressive and
demonstrates care and
passion for the issue

Student is expressive and
demonstrates interest in
the issue

Student demonstrates
some interest in the issue

Student does not
demonstrate interest in
the topic
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NAME:

DATE:

Project Soapbox Peer Feedback
SPEECH TOPIC:

SPEAKER:

T

Tell the speaker
something they
did well

A
G

Ask a question

Give the speaker a
suggestion for how
they might improve
their speech

SPEECH TOPIC:

SPEAKER:

T
A
G
‘63 Boycott

Tell the speaker
something they
did well

Ask a question

Give the speaker a
suggestion for how
they might improve
their speech
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Additional Resources
Listed here are resources if would like to extend your study of this subject or engage students in their own
form of actions. The ‘63 Boycott Digital Exhibit and all of the raw footage from the film can be found at www.
mediaburn.org/63boycott.
Texts (Books, Curricula)
• A Political Education by Elizabeth Todd-Breland
• Ghosts in the Schoolyard by Eve Ewing
• Making All Black Lives Matter: Reimagining Freedom in the Twenty-First Century by Barbara Ransby
• Issues to Action — Mikva Challenge
• Project Soapbox — Mikva Challenge
• Jim Crow’s Children : The Broken Promise of the Brown Decision by Peter Irons
• Desegregating Chicago’s Public Schools: Policy Implementation, Politics, and Protest, 1965–1985
(Historical Studies in Education) by Dionne Danns
• Cutting School : Privatization, Segregation, and the End of Public Education by Noliwe Rooks
• Dismantling Desegregation: The Quiet Repeal of Brown vs. Board of Education by Susan Eatin, Gary
Orfield, and the Harvard Project on School Desegregation
• Why Busing Failed: Race, Media, and the National Resistance to School Desegregation by Matt Delmont
Web
• DuSable to Obama: Chicago’s Black Metropolis, WTTW, https://interactive.wttw.com/dusable-toobama
• Segregated by Design, https://www.segregatedbydesign.com/
Articles
• “Have We Lost Sight of the Promise of Public Schools?” Nikole Hannah-Jones, The New York Times
Magazine
• “The Continuing Reality of Segregated Schools,” Nikole Hannah-Jones, The New York Times
Magazine
• “Choosing a School for My Daughter in a Segregated City,” Nikole Hannah-Jones, The New York
Times Magazine
‘63 Boycott

©2020 Mikva Challenge

69

• “It Was Never About Busing,” Nikole Hannah-Jones, The New York Times
Related Kartemquin Films
• America to Me
• In the Game
• The Homestretch
• The School Project
Information can be found at www.kartemquin.com.
Living Resources
Please visit www.63boycott.com if you are interested in having a subject from the film or a filmmaker talk to
your classroom.
Bringing Archives to the Classroom
A Guide to Using Archives
• https://www2.archivists.org/usingarchives
List of Archives
• https://www.chicagohistory.org/education/historyfair/research/#resource-directory
Additional Archives
• https://www.lib.uchicago.edu/scrc/archives/area/
• https://www.historians.org/publications-and-directories/perspectives-on-history/november-2011/
a-brief-guide-to-archives-in-chicago
Online Primary Source Collections
• https://teachinghistory.org/best-practices/using-primary-sources/24491
National Archives Educator Resources
• https://www.archives.gov/education
• Digital Schomburg (Schomburg Center for Research in Black Culture/NYPL) https://www.nypl.org/
about/locations/schomburg/digital-schomburgAdditional Resources

‘63 Boycott
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Interactive Digital Tools

A complete online gallery of the raw material from the film ‘63 Boycott
www.mediaburn.org/63boycott

A collection of never-before-seen footage provides students with the opportunity for meaningful
and unique scholarship. Harnessing the power of archival footage, students can make connections
across time and space to tell nuanced, fact-based stories that showcase how today’s struggles for
social justice build on lived experience and enduring issues.
Chicago Collections Digital Exhibit on ‘63 Boycott, curated by Media Burn
https://exhibits.chicagocollections.org/63boycott

A collaboration between archives, Kartemquin Films, and Media Burn to remix and reuse archival
documentary materials to tell new stories.

Issues to Action
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INDEX TO FILES USED IN CURRICULUM
LESSON 2: SETTING THE CONTEXT FOR THE ‘63 BOYCOTT
1. Photo, “We Love our Mayor” Photo Credit: Art Shay
STATION 1: RACIAL TENSION IN NEIGHBORHOODS
2. Photo - “Living Together is Inevitable” protest sign Photo Credit: Art Shay
3. Photo - White homeowner selling her home Photo Credit: Art Shay
4. Photo - White homeowner moving out of her home Photo Credit: Art Shay
5. Photo- Go back to Your Neighborhood Photo Credit: Art Shay
6. Article - Confessions of a Block-buster - The Saturday Evening Post
STATION 2: SEGREGATION IN CHICAGO DURING THE 1960s
11. Photo - White neighborhood 1 Photo Credit: Art Shay
12. Photo - White neighborhood 2 Photo Credit: Art Shay
13. Photo - Black neighborhood 1 Photo Credit: Art Shay
14. Photo - Black neighborhood 2 Photo Credit: Art Shay
15. Photo- Highway to the Suburbs Photo Credit: Art Shay
16. Photo - “Jim Crow Must Go” protest sign Photo Credit: Allan Koss
STATION 3: SEGREGATION AND THE COURTS
17. Plessy v. Ferguson, 1896
18. Brown v. Board of Education, 1954
Issues to Action
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STATION 4: PROTESTING SCHOOL OVERCROWDING
19. Chicago Defender Article - “Urge Boycott of Willis Wagons” 20. Chicago Tribune
Article - “Seek Boycott of School”
21. Photo - Protest against Willis Wagons, Mobile School Units or Classrooms Photo
Credit: Chicago Tribune
22. Photo - “No More Willis Wagons” protest sign Photo Credit: Allan Koss
23. Photo - “Ghetto Schools are Inferior” protest sign Photo Credit: Allan Koss
24. Photo - “Jim Crow Harms All Our Children” protest sign Photo Credit: Art Shay
25. Chicago Defender Article “Englewood Boycott Parents Begin Sit-In”
26. Photo - “Equal Education for ALL Chicagoans” protest sign Photo Credit: Art Shay
STATION 5: 1963 BOYCOTT
27. Flyer - “Fight School Segregation - Freedom Day School Boycott” 28. Flyer - “Join
the School Boycott on Freedom Day”
29. Flyer - “On Freedom Day Strike Back At...”
30. Flyer - “No Such Thing as Separate But Equal”
LESSON 5: CONNECTING THE PAST TO THE PRESENT: EXAMPLES OF ACTIVISM TODAY
31. “Thirteen Point Statement of Demands”
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